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A  Communi ty -Minded  Appr oach  to  Democra t iz ing  Pr ese r v ice

Midd le  Schoo l  Teacher s

E a c h  y e a r ,  m i d d l e  l e v e l  t e a c h e r  e d u c a t i o n
p r o g r a m s  u s e  p r e s c r i b e d  c o u r s e s  o f  s t u d y
and  c aps tone  f i e l d -ba s ed  expe r i ence s  to  t r a i n
middle  l eve l  preser v ice  teachers  on fac i l i t a t ing
mu l t i cu l tu r a l  l e a rn ing  commun i t i e s  (Mann ing
& Bucher, 2000). Unlike other university programs,
the s e  t e a che r  educa t i on  un i t s  r a r e l y  p rov ided
c o m m u n i t y  l e a d e r s  w i t h  t h e  o p p o r t u n i t y  t o
become d i rec t l y  invo lved  in  these  exper i ences.
A s  a  r e s u l t ,  m a n y  m i d d l e  l e ve l  p r e s e r v i c e
t e a c h e r s  g r a d u a t e  f r o m  t h e i r  p r o g r a m s  w i t h
a vague perception of  how to serve as academically
a n d  s o c i a l l y  j u s t  s ch o o l  l e a d e r s.  T h i s  a r t i c l e
w i l l  d e s c r i b e  h o w  t h e  r e s e a r c h e r  u s e d  h o m e ,
s c h o o l ,  a n d  c o m m u n i t y  t o  a s s i s t  h i s  m i d d l e
l e ve l  p r e s e r v i c e  t e a ch e r s  w i t h  a ch i e v i n g  t h i s
d e e d .

T h e o r e t i c a l  F r a m e w o r k

This  program was  centered on soc ia l  jus t ice
a n d  d e m o c r a c y.  S o c r a t e s  o n c e  s t a t e d  t h a t
the purpose of education is to examine situations
i n  a  m a n n e r  c o n d u c i v e  t o  f o s t e r i n g  s o c i a l
ju s t i ce  and  democracy  in  communi t i e s  (Mi l l e r ,
1 9 9 9 ) .  J u s t i c e  i s  t h e  f a i r  t r e a t m e n t  o f  a l l
peop l e .  Democracy  i s  the  con t inuous  p rac t i c e

of  ensur ing  that  a l l  people  rece ive  equa l  r ights ,
o p p o r t u n i t i e s ,  a n d  t r e a t m e n t  ( M i l l e r ,  1 9 9 9 ) .
I n  s h o r t ,  j u s t i c e  c a n  a n d  s h o u l d  c u l m i n a t e
in to  democracy.  A  ju s t  and  democra t i c  soc i e t y
can be seen in  the  uni f ica t ion of  races ,  genders ,
and  c reeds  to  even ly  d i scuss  and  reso lve  i s sues
that affect the overall welfare of their communities
( M i l l e r ,  1 9 9 9 ) .  T h e  u n d e r l y i n g  d y n a m i c s  o f
these communit ies  are  col laborat ive and mutual
r e f l e c t i o n s  o f  d i v e r s e  t h o u g h t s ,  a c t i o n s ,  a n d
b e l i e f s  ( M i l l e r ,  1 9 9 9 ) .

L i t e r a t u r e  R e v i e w

Research indicates that most previous university/
c o m m u n i t y  p a r t n e r s h i p s  p r i m a r i l y  c o n s i s t e d
of  corporate donations to the inst i tut ion (Nieto,
2000 ) .  Many  o f  t h e  cu r r en t  p a r tne r sh ip s  h ave
begun to develop a community-centered framework
( D u e s t e r b e r g ,  1 9 9 8 ) .

The reason is that many national and international
colleges and universities have proactively developed
strategies for implementing community engagement
i n t o  t h e i r  c u r r i c u l a  ( S m i t h ,  2 0 0 0 ) .

Accord ing  to  Benson,  Harkavy,  and Pucket t
(2000) ,  the  Univers i ty  of  Pennsy lvania ’s  Center
for  Communi ty  Par tnersh ips  co l l abora tes  w i th
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community leaders to address the social problems
t h a t  p l a g u e  t h e i r  s u r r o u n d i n g  c o m mu n i t i e s .
A u s t r a l i a n  C a t h o l i c  U n i v e r s i t y  ( 2 0 0 2 )  u s e s  a
s imi lar  conceptual  framework to engage faculty,
s t a f f ,  a n d  s t u d e n t s  i n  v a r i o u s  c o m m u n i t y -
m i n d e d  a c t i v i t i e s .

L u k e ,  L u k e ,  a n d  M a y e r  ( 2 0 0 0 )  p o s i t e d
that teacher educat ion programs must transcend
the i r  depar tments  to  par t i c ipa te  in  communi ty
engagemen t .  They  add  the s e  a c t i v i t i e s  shou ld
require  s tudents  to  examine the cul tura l  factors
tha t  a f f ec t  s tuden t  ach i evement .  The  s tuden t s
should then translate their analyses and interpretations
in to  p ro j ec t s  conduc ive  to  d i r ec t  invo lvement
i n  t h e  c u r r i c u l a r  a n d  i n s t r u c t i o n a l  p r a c t i c e s
of  schoo l s.  Dunk in  (1996)  r e l a t ed  tha t  t eacher
educa t ion  p rog rams  shou ld  in fuse  commun i t y
e n g a g e m e n t  i n t o  t h e i r  c u r r i c u l a .  T h a t  way,
the students will develop an authentic understanding
o f  h ow  d i f f e r e n t  f a c t o r s  a f f e c t  ch i l d r e n’s
p o t e n t i a l  f o r  r e a c h i n g  a c h i e v e m e n t .

A  r e c e n t  s t u d y  o n  c o m mu n i t y  s e r v i c e  i n
t e a c h e r  e d u c a t i o n  i n d i c a t e d  t h a t  t h e r e  i s  a
s t rong  need  fo r  d i v e r s i f y i ng  t h i s  r e l a t i on sh ip
( B u t c h e r ,  H o w a r d ,  M c M e n i m a n ,  &  T h o m ,
2 0 0 2 ) .  T h e  r e s e a r ch e r ’s  p r o g r a m  e x t e n d e d
this  asser t ion by unit ing middle level  preser vice
t e a c h e r s  w i t h  b u s i n e s s  l e a d e r s ,  p a r e n t s ,  a n d
pub l i c  s choo l  l e ade r s  to  p rov ide  co l l abora t i ve
i n s t r u c t i o n a l  l e a d e r s h i p  f o r  m i d d l e  s c h o o l
s tuden t s.

M i d d l e  L e v e l  C o m m u n i t y  E n g a g e m e n t

D u r i n g  t h e  f a l l  o f  2 0 0 4 ,  t h e  r e s e a r c h e r
i nvo l ve d  h i s  m i d d l e  l e ve l  p r e s e r v i c e  t e a ch e r s
i n  c o m m u n i t y  e n g a g e m e n t  b y  e x p o s i n g  t h e m
to  a  spec i a l  conver sa t ion .  Dubbed  “The  Grea t
Conversa t ion”  (Hutch ins ,  1952) ,  th i s  p rogram
was designed to increase the students’ preparations
f o r  s e r v i n g  a s  c u l t u r a l l y  r e s p o n s i ve  s ch o o l
leaders.  In par t icular,  this prog ram was designed
t o  h e l p  t h e  s t u d e n t s  t o :

• Develop a community-minded understanding
o f  h o w  t o  c o l l e c t i v e l y  e m b r a c e  m i d d l e  l e v e l
e d u c a t i o n ;

• C o l l a b o r a t e  w i t h  a  d i v e r s e  g r o u p  o f
b u s i n e s s  a n d  s c h o o l  l e a d e r s  t o  a d d r e s s  t h e
i s s u e s  t h a t  a f f e c t  t h e  a c a d e m i c  a n d  s o c i a l
d e v e l o p m e n t  o f  m i d d l e  s c h o o l  c h i l d r e n ;  a n d

• Realize their moral and ethical obligations
t o  i n s p i r e  j u s t  a n d  d e m o c r a t i c  m i d d l e  s c h o o l
c o m mu n i t i e s .

The under ly ing  dynamics  of  th i s  f ramework
were “And Just ice for Al l” (AJA) teams.  Selected
b y  t h e  r e s e a r c h e r ,  e a c h  A J A  t e a m  c o n s i s t e d
of  two middle  leve l  preser v ice  middle  teachers,
o n e  m i d d l e  s c h o o l  g u i d a n c e  c o u n s e l o r ,  t w o
middle  school  parents ,  a  middle  school  teacher ,
and one business  leader.   Under the researcher ’s
gu idance ,  the  t e ams  he ld  b i -month l y  mee t ings
t o  d i s c u s s  a  s p e c i f i c  i n s t r u c t i o n a l  p r o b l e m
t h a t  p r e v e n t e d  t h e  t e a c h e r s ’  s t u d e n t s  f r o m
reaching achievement. The middle school teachers
then  exp l a ined  how the  p rob lem was  a f f ec t ing
t h e  ove r a l l  d e ve l o p m e n t  o f  t h e  s t u d e n t s.  T h e
b u s i n e s s  l e a d e r s  a n d  p a r e n t s  f o l l o w e d  t h i s
explanation with a reflection on how the problem
was impacting the home and community. Afterwards,
the guidance counselors related their experiences
i n  d e a l i n g  w i t h  t h e  i s s u e s .  F i n a l l y,  t h e  m i d d l e
l e ve l  p r e s e r v i c e  t e ache r s  p rov ided  the  g roups
w i t h  t h e i r  i n t e r p r e t a t i o n s  o f  t h e  i s s u e s .  T h e
teams then ident i f i ed  cu l tura l  i s sues  tha t  cou ld
p o s s i b l y  s h a p e  t h e  s t u d e n t s ’  a c h i e v e m e n t .

N e x t ,  t h e  r e s e a r c h e r  p r o v i d e d  t h e  t e a m s
wi th  l i t e ra ture  tha t  o f fe red  t each ing  s t r a teg i e s
f o r  s o l v i n g  t h e  i n s t r u c t i o n a l  p r o b l e m s.  T h e
teams then collaborated to realign the suggestions
with National Middle School Association (NMSA,
2 0 0 3 )  S t a n d a r d s  f o r  t e a ch i n g  a n d  l e a r n i n g.
They  then  t rave led  to  the  t eachers ’  c l a s s rooms
t o  u s e  t h e  s t r a t e g i e s  t o  m e e t  t h e  s t u d e n t s ’
i n t e r e s t s  a n d  n e e d s.  A t  t h e  b e g i n n i n g  o f  t h e
n e x t  m e e t i n g ,  t h e  t e a c h e r s  p r o v i d e d  t h e  t e a m
w i t h  a n  u p d a t e  o n  t h e i r  s t u d e n t s ’  p r o g r e s s .
By the end of  the semester ,  the students  showed
s ign i f i cant  improvement  in  the i r  ach ievement .

M e t h o d o l o g i c a l  Q u e s t i o n s  a n d  F i n d i n g s

A t  t h e  c o n c l u s i o n  o f  t h e  p r o g r a m ,  t h e
researcher  i ssued the  bus iness  leaders ,  parents ,
m i d d l e  s c h o o l  t e a c h e r s ,  a n d  m i d d l e  s c h o o l
guidance counselors a questionnaire that measured
the i r  f ee l ing  about  “The  Grea t  Conversa t ion” .
The  f ind ings  f rom the  ques t ionna i re  ind ica ted
tha t  the  parents  and  communi ty  l eaders  ga ined
m o r e  r e s p e c t  f o r  t h e  m i d d l e  s c h o o l  t e a c h e r s ,
middle  school  gu idance counse lors ,  and middle
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l e v e l  e d u c a t i o n .  T h e  m i d d l e  s c h o o l  t e a c h e r s
and middle school guidance counselors reported
tha t  the  pa ren t s  and  communi t y  l e ade r s  added
diversity to the classrooms. The business leaders,
middle school guidance counselors, and teachers,
a n d  p a r e n t s  i n d i c a t e d  t h a t  t h e  m i d d l e  l e v e l
preser v ice  t eachers  wou ld  become exce pt iona l
m i d d l e  s ch o o l  l e a d e r s.

T h e  r e s e a r c h e r  w a s  g r a t i f i e d  w i t h  t h e s e
r e s u l t s .  T h e  r e s e a r ch e r ,  h ow e ve r ,  wa s  s t i l l
interested in analyzing the middle level preservice
t e a c h e r s ’  i n t e r p r e t a t i o n s  o f  t h i s  e x p e r i e n c e .
Instead of  i ssu ing the  s tudents  a  quest ionna i re ,
t h e  r e s e a r c h e r  o r g a n i z e d  t h e m  i n t o  f o c u s e d
g roup  d i s cu s s i ons.  T he  r e s e a r che r  t hen  a sked
t h e m  t h e  f o l l o w i n g  q u e s t i o n s :

Q u e s t i o n  1
H o w  d i d  y o u  f e e l  a b o u t  w o r k i n g  w i t h  t h e
business leaders, parents, and guidance counselors?
R e p r e s e n t a t i v e  A n s w e r s :
A .  “ I  l o v e d  t a l k i n g  t o  a l l  o f  t h e  l e a d e r s  a n d
hear ing  that  they  shared my v i s ion for  teach ing
m i d d l e  s ch o o l  k i d s .”
 B.  “ I  wa s  a s t o n i s h e d  a t  h ow  o u r  c o m mu n i t y
l e a d e r s  f e l t  a b o u t  t e a c h i n g  e d u c a t i o n  a n d
h ow  t h e i r  t h o u g h t s  r e f l e c t e d  o u r s.”
G r o u n d e d  I n t e r p r e t a t i o n :
Commun i t y  engagement  p rog rams  can  expose
p r e s e r v i c e  m i d d l e  s ch o o l  t e a ch e r s  t o  o t h e r
p e o p l e  w h o  s h a r e  t h e i r  b e l i e f s  a b o u t  m i d d l e
s ch o o l  t e a ch i n g  a n d  l e a r n i n g.

Q u e s t i o n  2
W h a t  d i d  y o u  l e a r n  f r o m  w o r k i n g  w i t h  t h e s e
c o m m u n i t y  l e a d e r s ?
R e p r e s e n t a t i v e  A n s w e r s
A .  “ I  l e a r n e d  t h a t  a l l  k i n d s  o f  c o m m u n i t y
l e a d e r s  c a n  h e l p  c h i l d r e n  t o  l e a r n . ”
B.  “ I  h ave  m o r e  r e s p e c t  f o r  o u r  c o m mu n i t y
l e a d e r s .  W h e n  I  b e c o m e  a  t e a ch e r ,  I  wa n t  t o
i n v o l v e  t h e m  i n  m y  c l a s s r o o m . ”
G r o u n d e d  I n t e r p r e t a t i o n :
Community-centered teacher education initiatives
c a n  h e l p  p r e s e r v i c e  m i d d l e  s ch o o l  t e a ch e r s
to  apprec i a t e  the  commun i t y ’s  ro l e  i n  d i r e c t l y
i m p a c t i n g  m i d d l e  l e v e l  e d u c a t i o n .

Q u e s t i o n  3 :
D e s c r i b e  y o u r  e x p e r i e n c e s  i n  w o r k i n g  w i t h
t h e  m i d d l e  s ch o o l  s t u d e n t s.
R e p r e s e n t a t i v e  A n s w e r s
A .  “ I  f e l t  v e r y  p r e p a r e d  a n d  p r o u d  t o  w o r k
wi th  my s tudents.  The  reason i s  tha t  ever ybody
o n  m y  t e a m  h a d  t h e  s a m e  o p p o r t u n i t y  t o
g i v e  i d e a s  o n  h o w  t o  h e l p  t h e m . ”
B.  “T he  commun i t y  l e ade r s  g ave  me  tha t  ex t r a
c o n f i d e n c e  t o  h e l p  t h e  c h i l d r e n .  I  w a s  n o
l o n g e r  a f r a i d  t o  s p e a k  i n  f r o n t  o f  t h e m . ”
G r o u n d e d  I n t e r p r e t a t i o n :
B y  e n g ag i n g  m i d d l e  l e ve l  p r e s e r v i c e  m i d d l e
school teachers in community-centered instructional
e x p e r i e n c e s ,  m i d d l e  l e v e l  t e a c h e r  e d u c a t i o n
programs can produce conf ident ,  we l l - rounded
t e ache r s.

Q u e s t i o n  4 :
Wha t  was  your  ove r a l l  impre s s ion  “The  Grea t
C o n v e r s a t i o n ” ?

“ T h i s  p r o g r a m  h e l p e d  m e  t o  m a k e  u p  m y
mind  about  becoming  a  midd le  schoo l  t eacher.
I  r e a l i z e d  t h a t  m i d d l e  s c h o o l  c h i l d r e n  n e e d
c a r i n g  p e o p l e  i n  t h e i r  l i ve s .  A n d  I  a m  g o i n g
t o  b e  o n e  o f  t h o s e  p e o p l e . ”

“ ‘ T h e  G r e a t  C o n v e r s a t i o n ’  i s  t h e  t y p e  o f
p r o g r a m  t h a t  w i l l  h e l p  y o u  t o  d e c i d e  a b o u t
b e c o m i n g  a  m i d d l e  s ch o o l  t e a ch e r .”

G r o u n d e d  I n t e r p r e t a t i o n
C o m m u n i t y - m i n d e d  m i d d l e  l e v e l  t e a c h e r

e d u c a t i o n  p r o g r a m s  c a n  i n f l u e n c e  p r e s e r v i c e
t e a c h e r s  t o  p u r s u e  a  c a r e e r  i n  m i d d l e  s c h o o l
t e a ch ing.

D i s c u s s i o n

T h i s  i n i t i a t i v e  i n v o l v e d  t h e  m i d d l e  l e v e l
prese r v ice  t eachers  in  the  c rea t ion  of  a  un ique
u n ive r s i t y / c o m mu n i t y  p a r t n e r s h i p.  I n s t e a d
of  providing the middle level preservice teachers
with f inancial  scholarships,  the program al lowed
them to  co l l abora t ive ly  implement  scho larsh ip
i n t o  s ch o o l s  a n d  c l a s s r o o m s.  C o n s e q u e n t l y,
t h e  m i d d l e  l e ve l  p r e s e r v i c e  t e a ch e r s  r e a l i z e d
t h a t  t h e y  h a v e  a n  u n l i m i t e d  r o l e  i n  w o r k i n g
w i t h  s c h o o l  a n d  c o m m u n i t y  s t a k e h o l d e r s  t o :
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• Contribute to cooperative learning environments
i n  m i d d l e  s c h o o l s ;

• Create  and model  co l l aborat ive  learn ing
e x p e r i e n c e s  f o r  m i d d l e  s c h o o l  c h i l d r e n ;  a n d

• Embrace  and promote  intergenerat iona l
m i d d l e  s ch o o l  l e a d e r s h i p.

Therefore ,  th is  in i t ia t ive can be summarized
a s  b e i n g  a n  e v e n  i n t e r c h a n g e  b e t w e e n  t h e
mys te ry  of  wonder  and  the  mas te ry  of  w i sdom.

I m p l i c a t i o n s

T h e  r e s u l t s  f r o m  t h i s  p r o g r a m  w a r r a n t
further investigation into the concept of partnerships
between middle level teacher education programs
a n d  t h e i r  s u r r o u n d i n g  c o m mu n i t i e s .  L i s t e d
b e l o w  a r e  s o m e  q u e s t i o n s  a n d  a c t i v i t i e s  t h a t
c a n  d e ve l o p  t h i s  i n q u i r y.
Que s t i o n s

1 . What are the various ethical and democratic
c o m p o n e n t s  o f  c o m m u n i t y - c e n t e r e d  m i d d l e
l e v e l  t e a c h e r  e d u c a t i o n  p r o g r a m s ?

2 . H o w  c a n  c o m m u n i t y - c e n t e r e d  m i d d l e
leve l  teacher  educat ion in i t ia t ives  be just i f iab ly
and democrat ica l ly  susta ined over  a  long per iod
o f  t i m e ?

3 . How can  midd le  l eve l  t eacher  educat ion
p r o g r a m s  d e v e l o p  a  c u r r i c u l a r  f r a m e w o r k
tha t  inc ludes  preser v ice  communi ty  ac t iv i t i e s ?

4 . How can  midd le  l eve l  t eacher  educa tors
i n s p i r e  t h e i r  s t u d e n t s  t o  e n v i s i o n  t h e  u s e  o f
their preservice training to democratize cultures,
p o l i c i e s ,  a n d  p r o c e d u r e s ?

5 . How can  the  POMLE,  NMSA,  NCATE,
and member institutions collaboratively encourage
m i d d l e  l e ve l  p r e s e r v i c e  t e a ch e r s  t o  e s t a b l i s h
a  l o n g - t e r m  c o m m i t m e n t  t o  a p p l y i n g  t h e i r
e x p e r i e n c e s  t o w a r d s  d e m o c r a t i z i n g  s o c i e t y ?

6 . What are the specific community-centered
strategies for socia l iz ing middle level  preser vice
teachers to the sociopolit ical  and socioeconomic
factors that affect middle school student achievement?

7 . W h a t  a r e  t h e  a d d i t i o n a l  c i v i c - m i n d e d
m e t h o d s  f o r  e v a l u a t i n g  m i d d l e  l e v e l  t e a c h e r
e d u c a t i o n  g r a d u a t e s ’  u s e  o f  t h e i r  a r e a s  o f
e x p e r t i s e  t o  i n s p i r e  a  j u s t  a n d  d e m o c r a t i c
soc i e t y ?

A c t i v i t i e s
1 . Involve  middle  leve l  preser v ice  teachers

in developing recruitment strategies for involving
commun i t y  l e ade r s  i n  t he i r  t e a che r  educa t i on
e x p e r i e n c e s .

2 . S o l i c i t  c o m mu n i t y  l e a d e r s  t o  s e r ve  a s
men to r s  fo r  m idd l e  l e ve l  p r e s e r v i c e  t e a che r s.

3 . Inv i t e  m idd l e  l eve l  p r e s e r v i c e  t e a che r s
and community leaders to attend local,  statewide,
a n d  n a t i o n a l  t e a ch e r  e d u c a t i o n  c o nve n t i o n s.

4 . Synthesize professors, middle level preservice
t e a c h e r s ,  m i d d l e  s c h o o l  t e a c h e r s ,  p r i n c i p a l s ,
parents  and communi ty  l eaders  in to  l eadersh ip
d e ve l o p m e n t  t e a m s.  T h e n  a s s i g n  t h e s e  t e a m s
t o  c o l l a b o r a t e  w i t h  s u r r o u n d i n g  s c h o o l s  t o
d e v e l o p  s t u d e n t  a c h i e v e m e n t .

These questions and activities can collectively
change the interactions between teacher education
pr o g r a m s  a n d  c o m mu n i t y  l e a d e r s h i p.

S u m m a r y / C o n c l u s i o n

Research indicates that there is a concomitant
r e l a t i o n s h i p  b e t w e e n  m i d d l e  l e v e l  s t u d e n t
a c h i e v e m e n t  a n d  c l a s s r o o m s  t h a t  r e s e m b l e s
learning communities (Strahan, Smith, McElrath,
& Toole ,  2001) .  Consequent ly,  the  researcher ’s
middle level  preser vice teachers  can empir ica l ly
s u p p o r t  t h i s  i d e a .  T h e  r e a s o n  i s  t h a t  t h e y
c o l l a b o r a t e d  w i t h  n u m e r o u s  m i d d l e  s c h o o l
s t a ke h o l d e r s  t o  f o r m  l e a r n i n g  c o m mu n i t i e s .
In  add i t i on  to  co l l e c t i v e l y  improv ing  s t uden t
achievement, the middle level preservice teachers
r e a l i z e d  t h a t :

• conversation is a measure of communication
that  democrat izes  act ion,  opin ions and fee l ings
( H u t c h i n s ,  1 9 5 2 ) ;

• e v e r y  p e r s o n  i s  a  l e a d e r  b e c a u s e  o f
hav ing  the  ab i l i t y  to  se r ve  o thers  (King ,  1955) ;

• educat ion is  an even exchange of  d iverse
t e a c h i n g  a n d  l e a r n i n g  e x p e r i e n c e s  ( P i a g e t ,
1 9 6 9 ) ;

• transfor mational  leadership is  the pr imal
ab i l i t y  to  inf luence  others  to  even ly  contr ibute
t o  a  c o m m o n  g o a l  ( B e n n i s ,  1 9 9 4 ) ;  a n d
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• there is a concomitant relationship between
action research and inquisitive leadership (Goleman,
M c k e e ,  &  B o y a t z i s ,  2 0 0 2 ) .

Equally significant, the middle level preservice
teachers also experienced how these conclusions
c a n  f a c i l i t a t e  t h e i r  s e a m l e s s  t r a n s i t i o n  i n t o
the  ro le  of  cu l tura l l y  respons ive  midd le  school
l e a d e r s.

R e f e r e n c e s

Austra l ian Cathol ic  Univers i ty  (2002) .  Stat ement
on  Communi t y  Engag emen t ,  Qua l i t y  Managemen t
C o m m i t t e e .  Aus t r a l i an  Ca tho l i c  Un ive r s i t y.

Bennis, W. (1994). On becoming a leader. Philadelphia,
Pe n n y s l va n i a :  Pe r s e u s  B o o k s.

B e n s o n ,  L . ,  H a r k av y,  I . ,  &  P u cke t t  J.  ( 2 0 0 0 ) .
A n  I m p l e m e n t a t i o n  R e v o l u t i o n  a s  a  S t r a t e g y
for Ful f i l l ing the Democrat i c  Promise o f  Univers i ty-
Communi ty  Par tnersh ips :  Penn-West  Phi lade l phia
as an Experiment in Pr ogr ess .  Sage Publications,
I n c .  2 9 ,  1 ,  2 4 - 4 5 .

B u t ch e r ,  J. ,  H ow a r d ,  P. ,  M c M e n i m a n ,  M  &
Thom, G.  (2002) .  Engag ing  Communi t y  Se r v i c e
o r  L ea r n i n g ?  B en c hma rk i n g  Commun i t y  S e r v i c e
in Teacher Education. Department of  Education,
S c i e n c e  a n d  Tr a i n i n g.

D u e s t e r b e r g ,  L .  ( 1 9 9 8 ) .  R e t h i n k i n g  c u l t u r e
in  the  pedag og y and pract ices  of  preser v ice
t e a ch e r s .  Te a c h i n g  a n d  Te a c h e r  E d u c a t i o n ,
1 4 ,  4 9 7 - 5 1 2 .

D u n k i n ,  M .  ( 1 9 9 6 ) .  T h e  f u t u r e  o f  t e a c h e r
e d u c a t i o n  i n  t h e  U S A :  T h e  t h i r d  H o l m e s
Group repor t .  Teach ing  and Teache r  Educa t i on ,
1 2 ,  5 6 1 - 5 6 6 .

Goleman,  D. ,  Boyatz i s,  R . ,  & Mckee ,  A.  (2002) .
Primal leadership: Realiz ing the power of  emotional
i n t e l l i g e n c e .  Bos ton ,  MA:  Har va r d  Bus ine s s
S ch o o l  P u b l i s h i n g.

Hu tch in s ,  ( 1952 ) .  Th e  g r e a t  b o ok s  o f  t h e  w e s t e r n
world. (1st ed.) Chicago: Encyclopedia Britannica

K i n g ,  M .  ( 1 9 5 6 ) .  S t r i d e  t o w a r d  f r e e d o m :  T h e
mon t g om e r y   s t o r y .  New  York :  Har pe rco l l i n s
B o o k s .

Luke, A., Luke, C., & Mayer, D. (2000). Redesigning
teacher education (editorial). Teaching Education.

M i l l e r ,  D.  ( 1 9 9 9 ) .  P r i n c i p l e s  o f  s o c i a l  j u s t i c e .
B o s t o n ,  M A :  H a r va r d  U n ive r s i t y.

N a t i o n a l  M i d d l e  S c h o o l  A s s o c i a t i o n  ( 2 0 0 3 ) .
N a t i o n a l  M i d d l e  S c h o o l  A s s o c i a t i o n ’s  p o s i t i o n
s t a t em e n t  o n  p r o f e s s i o n a l  p r e p a r a t i o n  o f  m i d d l e
l e v e l  t e a c h e r s .  Re t r i eved  December  10 ,  2004
from http://www.nmsa.org/news/middlelevelteachers.htm.

N i e t o,  S .  ( 2 0 0 0 ) .  P l a c i n g  e q u i t y  f r o n t  a n d
c e n t r e :  S o m e  t h o u g h t s  o n  t r a n s f o r m i n g
teacher  educat ion for  a  new centur y.  Jou r na l
o f  Te a c h e r  E d u c a t i o n ,  5 1 ,  1 8 0 - 1 8 7 .

P i ag e t ,  J.  ( 1969 ) .  T he  psycho log y  o f  the  ch i ld .
N e w  Yor k ,  N Y:  B a s i c  B o o k s.

Smith, R (2000). The future of teacher education:
Pr inc ip l e s  and  p rospec t s  [ 1 ] .                  As ia -
Pa c i f i c  Jo u r n a l  o f  Te a c h e r  E d u c a t i o n ,  2 8 ,  7 -
2 8 .

S t r ahan ,  D. ,  Sm i th ,  T. ,  McE l r a th ,  M . ,  &  Too l e
C.  (2001 ) .  P rof i l e s  in  ca r ing :  Teacher s  who
create learning communities in their classrooms.
M i d d l e  S c h o o l  J o u r n a l ,       3 3  ( 1 ) ,  2 4 - 3 2 .


